
Gisborne Primary School Instructional Model: Reading 
 

                                        Explicit Teaching           Independent /  

 
            Opening          Explicit Teaching       Collaborative                Catch              Independent / Collaborative              Debrief 

                                                                                Work Time                                                   Work Time                                      
 

STRUCTURE OF THE READING LESSON Teaching Strategies - HITS What is the role of the Teacher? What is the role of the students? 
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LEARNING INTENTION / SUCCESS CRITERIA and Why 
Used to share the learning intention and build the ‘need to know’ for the lesson. 
A routine to share and ensure that students understand the learning intention 
and how it has been informed by reflecting on student work and prior 
knowledge from previous learning. 
 
Guiding questions for planning: What will help students connect one day with 
the next? How will the teacher share specifics of what and why students are 
learning today? 

I do:  

 Differentiation – Success Criteria 

 Feedback 

 Goals 

 Explicit Teaching 

 Questioning 

 To share specifics of what and why students are 
learning today 

 Making connections from one day to the next 
 

 To understand what and why we are 
learning today 

 Understanding the connection to Learning 
Intentions and Success Criteria  
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EXPLICIT / WORKED EXAMPLES  
Based on student’s work the previous day (targeted specifically to patterns of 
student understandings) and what they need to go deeper and clear up 
confusion. Show students both WHAT and HOW to do the work during work 
time to meet the learning Intention and Success Criteria 
 
Guiding questions for planning: What do students need from the teacher to 
work with more depth and more stamina than they would alone? 

I do / We do 

 Differentiation – Success Criteria 

 Explicit Teaching  

 Worked Examples 

 Metacognitive Strategies 

 Questioning 

 Feedback 

 Explicitly teach the concept / idea 

 Revise content / make connections from lesson from 
previous session 

 Introduce vocabulary / anchor charts  

 Model and sharing samples of work so students can 
build a vision of what they will produce 

 Think Aloud 

 Focus on one point of instruction so students can 
hone in to create higher quality work 

 Monitoring and Engaging 

 Turn and Talk 

 Active listening 

 Observing 

 Ask clarifying questions 

 Engage 

 Focus on practices of self-assessment, 
reflections and goal setting 
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COLLABORATIVE WORK TIME 
Students read, write, and / or talk to work with the content and the learning 
Intention. Teacher confers and targets instruction to individuals and small 
groups to learn more about the students and to provide appropriate guidance.  
 
Guiding questions for planning: What will students DO tomorrow? What will 
they read, write and talk about to make the next steps in their learning? What 
concrete evidence of progress will they produce? 
 

You do it together:  

 Explicit 

 Worked Examples 

 Metacognitive Skills 

 Collaborative Learning 

 Differentiation 

 Feedback 

 Setting Goals 

 Multiple Exposures 

 Questioning  

 Clarify Learning Intentions 

 Use examples / Model 

 Offer descriptive feedback 

 Explicitly teach concepts within small groups / 
focussed revision / reflection 

 Support / extend students 

 Initiate discussions 

 Think Aloud 

 Make connections to previous learning  

 Ask and respond to questions 

 Justify thinking and processes 

 Practise skill / strategy focus 

 Engage in session alongside the teacher and 
peers 

 Completes the process alongside others 
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MODEL OR SHARE STRATEGIES 
A quick, whole-class ‘time-out’ from work time to model or share a strategy that 
will help students re-engage in their work. Many times the catch is unplanned, 
based on patterns of understandings, misconceptions or confusion the teacher 
notices while conferring. Teachers can build in pre-planned catches connected 
to the learning intention to re-engage the learners through scaffolding multiple 
tasks or texts. 
 
Guiding questions for planning: What do students need to KEEP working? What 
will help them build their stamina and work smarter to gain knowledge, improve 
their skills and deepen their understanding? 
 

We do it:  
 

 Explicit 

 Feedback 

 Worked Examples 

 Collaborative 

 Questions 
 

 

 Offer descripting feedback based on student 
performance during work time 

 Focus on one pint of success to re-engage, deepen 
thinking or build stamina 

 Show models of work to clarify the vision or offer 
another option to re-engage 

 
 

 

Assessment, Reflection and Feedback 

               

 

 

 

5 mins 
I do  

We do 

 

 

5 mins 
We do it 

5 mins 
You do it together 

 

30 mins 
You do it / We do it / We do it 

together 

5 mins 

I do 

10 mins 
You do it 
together 
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INDEPENDENT / FOCUS GROUPS / CONFERENCING 
Students read, write and / or talk to make meaning of content and work with 
the learning intention. More time to demonstrate ‘learning’ that helps us to 
know students’ strengths, weaknesses and needs to better target instruction. 
Instructional Independent Reading, Guided groups and Conferencing. 
 
Guiding questions for planning: What will students DO tomorrow? What will 
they read, write and talk about to make the next steps in their learning? What 
concrete evidence of progress will they produce? 
 

 
Depending on the year level, the amount of Time on Task may vary. For 

example, prep children may do two short activities within the Independent / 
Collaborative Work Time. Short segments of explicit teaching and reflective 
strategies will be interspersed during the Independent / Collaborative Work 

Time. 

You do it:  Independent Work 
We do it: Focus Groups / Conferencing  

We do it together: Partner / Group 
 

 Explicit 

 Worked Examples 

 Metacognitive Skills 

 Collaborative Learning 

 Differentiation 

 Feedback 

 Setting Goals 

 Multiple Exposures 

 Questioning  
 
 

 Set differentiated activities 

 Roam / support individuals / groups of students 

 Check in 

 Clarify any confusion 

 Provide feedback / Evaluate 

 Determine level of understanding 

 Assessment / monitor students 

 Stop and reflect / share 
 

 Develop metacognitive strategies 

 Stay on task 

 Works alone, in pairs or small groups / 
collaboration  

 Persevere on the task  

 Uses prior learning to assist in completing 
task 

 Takes full responsibility for outcomes, Looks 
to peers for clarification  

 Take risks / have a go / Growth Mind Set 

 Time to practise 
Develop metacognitive skills 
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REFLECTION 
Should include both a share-time and a synthesis of learning. Teacher gains a 
sense of patterns of understanding, confusion and / or growth of the whole 
class that he or she uses to plan the next session. 
This may be done throughout the session to reflect on what has been covered 
so far.  Give students time to share their learnings or self – regulate before the 
end of the lesson. 
 
Guiding questions for planning: What did students accomplish? What progress 
did the students make? What do students need next? 
 

You do it together: 

 Reflection 

 Success Criteria 

 Rich questioning  

 Link back to Learning Intention / Success Criteria 

 Give feedback / evaluation 

 Ask rich questions 

 Develop metacognitive strategies 
 

 Reflect / evaluate  

 Sharing ideas / strategies / learning 

 Growth Mind Set / Learning Pit 

 Using language linked to focus 

 Develop metacognitive strategies 

 Where to next / setting goals 

 


